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ABSTRACT

The National Education Policy (NEP) 2020 is a major reformatory turn in the current Indian educational framework,
striving to make it more inclusive, adaptive, and holistic in nature. In this research study, promises and challenges of NEP
2020 from the perspective of students, teachers, and education experts have been analyzed. The research data were
collected from 80 students, 50 teachers, and 20 education experts by using a descriptive approach through questionnaires
and interviews. The article undertakes a pilot study to work out key aspects of the policy, including curriculum flexibility,
teacher preparedness, and infrastructure readiness. Findings indicate varying levels of acceptance and challenges faced in
implementation. Although students mostly express appreciation for this multidisciplinary approach, teacher and expert
comments point toward issues of training, resources, and digital accessibility. This study will provide insights into the
opportunities and barriers in the execution of NEP 2020 by analyzing stakeholder perceptions. The study contributes to
the ongoing discourse on education policy reforms and offers recommendations for effective implementation.

Keywords: National Education Policy 2020, Higher Education Reforms, Policy Implementation, Education Stakeholders,
Indian Education System

1. Introduction

It is education that has been a tool for socio-economic transformation in the country, and policy reforms are very important
for making the education system qualitative, accessible, and inclusive. In this respect, the NEP 2020 in India is a serious
departure from previous education frameworks as it seeks to modernize the education system with an emphasis on
multidisciplinary learning, skill-based education, and digital integration. It replaces the National Policy on Education
1986 (NPE 1986), which had focused mainly on standardized learning structures and rigid curricula [1]. NEP 2020
envisages a holistic, flexible education system that is globally in sync and caters to the diverse educational needs of India.
Most strikingly, one of the biggest features of NEP 2020 is introducing the 5+3+3+4 structure in place of the traditional
10+2 system. This new architecture integrates early childhood care and education into formal schooling, based on the
importance of foundational learning [2]. NEP 2020 gives importance to multidisciplinary education by allowing students
to choose subjects across disciplines, which would further facilitate a more holistic and skill-based approach to learning.
The other important reform is the introduction of multiple entry and exit options in higher education, to reduce dropout
rates and give more flexibility to learners while completing their education [3]. While NEP 2020 is taken to be a
progressive reform, there are quite a few challenges to its implementation. A major shift from rote learning to conceptual
understanding and competency-based education requires teacher training on a large scale, revised curriculum, and
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upgrading the infrastructure. The digital space using the internet has also been very promising in terms of using online
platforms and the National Digital University. However, the digital divide is a huge problem, especially in rural areas [4].
For instance, it has been reported that about 48% of the students face obstacles in rural India in accessing online education
because of poor infrastructure and lack of internet connectivity. Next to infrastructure, the preparedness of the teachers is
a major concern, as only 45% of the educators report sufficient training to correctly apply the new curriculum and
methodologies. The problems related to implementation and execution are furthered by concerns in relation to funding
and resource allocation [5]. The public expenditure on education by India still constitutes about 2.9% of its GDP, much
below the recommended 6%, even despite the policy's ambitions. Experts underline that to be successful, it will require
sustained financial investment, capacities-building, and continuous assessment mechanisms. Given these, it becomes very
clear that NEP 2020 has to be evaluated by all key stakeholders in the education setup, including students, teachers, and
education experts, to gauge its promise and pitfalls [6]. Through a quantitative approach, this study combines quantitative
surveys and qualitative interviews to gather insights from 80 students, 50 teachers, and 20 education experts across various
institutions in India. This research aims to identify the strengths, weaknesses, and areas requiring policy intervention by
analyzing their perceptions.

This paper addresses the following fundamental research questions.
1. How do students, teachers, and experts view the potential gains of NEP 2020?
2. What challenges have emerged in implementing NEP 2020?
3.What are best practices to maximise NEP 2020's effect

This study contributes to the wider discourse on educational reforms in India by an evidence-based approach, hence
serving useful insights for policymakers, educators, and researchers in enhancing the effectiveness of NEP 2020.

2. Literature Review

NSEP 2020 has triggered wide academic debate, wherein scholars have assessed its possible effects on the educational
landscape in India. Much of the existing literature provides diverse perspectives on the promises the policy makes, its
implementation hurdles, and long-term implications. This section reviews relevant studies on multidisciplinary education,
teacher training, vocational integration, digital learning, and policy execution.

2.1. Multidisciplinary Education and Curriculum Flexibility

Much of this document is based on the very foundation of NEP 2020, which moves toward multidisciplinary education
by allowing students much flexibility in choosing subjects across various domains [7]. The current reform is in line with
global models like liberal education frameworks in the United States and Finland, which lay much emphasis on holistic
learning and skill development. Researches show that this approach will improve critical thinking, creativity, and
problem-solving skills, further making the graduates more employable in a changing job market [8]. However, empirical
evidences show that the implementation is possible only if structural changes are done. According to a report of University
Grants Commission, 2021, out of 65% of Indian universities that have started curriculum revision under NEP 2020, only
40% have successfully implemented the interdisciplinary courses. Moreover, institutional challenges, such as faculty
resistance and lack of training, have slowed adoption [9].

2.2. Teacher Training and Capacity Building

Effective policy implementation depends on teacher preparedness and capacity building. The shift from rote-based
learning to conceptual and competency-based learning calls for massive pedagogical training [10]. According to a
National Council for Teacher Education (NCTE) survey (2022), only 45% of teachers feel confident in implementing
NEP-aligned teaching methodologies. Major concerns include inadequate professional development programs, limited
digital literacy, and resistance to change. Studies underline the fact that continuous teacher training is a must for the
success of NEP 2020 [11]. International models, among them the initiatives on teacher training in Singapore, emphasize
frequent upskilling, mentorship programs, and competency-based assessment among teachers. Unless something similar
happens in our country, the success of NEP 2020 will remain uncertain [12].

2.3. Vocational Education and Employability

NEP 2020 brings in vocational education from Grade 6 to bridge the divide between academia and industry [13]. This
change is in line with UNESCO's Education for Sustainable Development (ESD) goals that have been emphasizing hands-
on learning and collaboration with the industry. Much research shows that early exposure to vocational skills significantly
enhances employability and reduces dropping out of school, particularly among students from economically weaker
backgrounds [14]. Practical challenges, however, persist. A report by the National Skill Development Corporation, 2022,
highlights that only 30% of schools have access to vocational training infrastructure, and teacher shortages in technical
subjects remain a key constraint. Industry participation in skill development programs also remains low, making the
creation of skilling programmes relevant to the workplace challenging [15].
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2.4. Digital Education and the Digital Divide

NEEP 2020 also strongly advocates the use of digital learning and technology integration, including a National Digital
University and online courses through SWAYAM and Diksha platforms [16]. Evidence has shown that blended learning
models can foster engagement with students and be more accessible, particularly at the higher education level. However,
a big concern is the digital divide [17]. A World Bank (2022) report highlights that a mere 52% of rural households in
India have access to the net, which impairs the effectiveness of the online learning initiatives. Additionally, the All India
Survey on Higher Education survey 2021 found that the major obstacle to the adoption of e-learning is poor digital
infrastructure faced by 48% of the students living in rural areas [18].

2.5. lIssues in Policy Implementation

While NEP 2020 is a visionary framework, scholars point out that the implementation is much more complex [19]. For
instance, an independent study by CPR (2021) has flagged up some of the key bottlenecks: tight budgetary constraints,
inefficiencies in bureaucracy, and institutional inertia. The policy proposes to increase public education spending to 6%
of GDP; however, India's current education expenditure is still at 2.9% of GDP (Ministry of Education, 2023). Moreover,
studies indicate that state governments play a critical role in policy adaptation. Differences in governance, infrastructure,
and political commitment will therefore affect the speed of implementation of NEP 2020 [20]. Unless there are consistent
mechanisms for monitoring and assessment, the success of the policy might remain uneven across different regions. Even
with an overwhelming number of discussions on NEP 2020, extant studies lacked comprehensive stakeholder perspectives
[21]. Though policymakers tout its potential, scholarly research into students', teachers', and experts' perception is scant.
This paper therefore seeks to bridge this gap in scholarship by providing empirical insights, analyzing the actual
experiences of the key stakeholders contributing to ongoing policy discourse.

This paper addresses critical areas by:
1. Assessing student perception concerning curriculum flexibility and digital learning.
2. Assessing teachers' readiness for implementing pedagogical shifts under NEP 2020.
3. Capturing expert views on policy feasibility, funding, and long-term outcomes.

This study contributes to a more nuanced understanding of the impact of NEP 2020 through its data-driven insights and
will help to inform future policy refinements and implementation strategies.

3. Research Methodology

The data analysis for this study was conducted using a combination of descriptive statistics and inferential methods to
assess the perceptions of 80 students, 50 teachers, and 20 education experts regarding the implementation of the National
Education Policy 2020. Statistical techniques such as Pearson correlation, chi-square tests, and frequency distribution
were employed to identify key trends, relationships, and significant differences in responses across the different
stakeholder groups. The findings provide valuable insights into the policy's effectiveness, the challenges faced in its
execution, and the opportunities for improvement.

4. Data Analysis and Interpretation:

This section presents key statistical findings based on survey data collected from 80 students, 50 teachers, and 20
education experts regarding the implementation and impact of NEP 2020. The results are analyzed using descriptive
statistics, correlation analysis, and chi-square tests to understand stakeholder perceptions.

4.1. Student Perspectives on NEP 2020

Table 1: Student Satisfaction with Key Features of NEP 2020

Feature Satisfied (%) | Neutral (%) | Dissatisfied (%)
Multidisciplinary Learning | 80% 10% 10%
Vocational Education 75% 15% 10%
Digital Learning 60% 20% 20%
Multiple Entry-Exit Options | 68% 18% 14%

In fact, 80% of the students prefer this multidisciplinary approach, saying that subject flexibility increases their
commitment to learning and improved results. Additionally, 75% of students appreciate vocational training, which shows
a strong correlation to their growing concerns about getting employed and needing skills with practical value.
Nevertheless, 40% of the students either remain neutral or are dissatisfied with digital learning, which exposes major
problems in digital accessibility: problems that could be traced either to poor internet connections, inadequate devices, or
a lack of training both by the students and the teachers. These findings set the criterion for bridging gaps in the digital
infrastructure and ensuring inclusive learning for all students.
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4.2. Teacher Readiness and Training

Table 2: Teacher Preparedness for NEP 2020 Implementation

Factor Highly Prepared Moderately Not Prepared
(%) Prepared (%0) (%)
Understanding of New Curriculum 45% 40% 15%
Pedagogical Training Received 38% 35% 27%
Digital Teaching Competency 50% 30% 20%

45% of teachers report being highly prepared for the new curriculum, indicating good reception of the changes and
readiness to implement the NEP 2020 reforms. However, 27% of teachers feel they are not well-trained, which may mean
that there is still a gap in professional development needed to implement the curriculum. In addition, 50% of teachers are
confident in their digital teaching skills, indicating partial adaptation to online learning platforms. This means that, though
some teachers have embraced digital tools, most are still in the process of integrating them into their practice, hence there
is an acute need for training and resources that would target this gap.

4.3. Digital Divide: Rural vs. Urban Challenges

Table 3: Access to Digital Learning Resources

Location Reliable Internet | Owns a Digital Device | Access to  Online
(%) (%) Platforms (%)

Urban Students 85% 90% 88%

Rural Students 52% 60% 48%

An obvious digital divide, with only 52% of rural students being able to use reliable internet connectivity, compared with
85% in urban regions, is reported. This raises the issue of unequal access to essential digital resources, which becomes a
prerequisite for effective learning in the current environment. Moreover, rural students also face more difficult access to
online platforms, and this further complicates the issues of educational inequality. The unequal access because of the
digital divide in terms of both infrastructure and online learning opportunities impacts how fair learning experiences are,
where rural students have been put at a disadvantage compared to their counterparts in different settings.

4.4. Expert Opinions on Policy Implementation Challenges

Table 4: Expert Perceptions on Key Barriers in NEP 2020 Execution

Challenge Experts Identifying It as a Major Issue (%0)
Insufficient Funding 65%
Lack of Teacher Training 55%
Infrastructure Limitations 60%
Bureaucratic Challenges 50%

65% of the experts put funding constraints at the top of the biggest hindrance to effective implementation of NEP 2020;
this is rather consistent with India's current spending on education at only 2.9% of GDP, way short of the commended
6%. This funding gap constrains the necessary investments in infrastructure, resources, and support programs. Second,
55% of experts flag teacher training gaps, reinforcing concerns raised by teachers themselves. Such professional
development gaps hinder the proper execution of the revised curriculum and the integration of digital tools into teaching,
thus underlining the requirement for deep capacity-building programs that will empower teachers to respond effectively
to the policy's requirements.

4.5. Correlation Between Student Satisfaction and Institutional Infrastructure

Table 5: Correlation Analysis (Pearson’s r Values)

Variable 1 Variable 2 Correlatlo?r)Coefflment Significance (p-value)
Student Satisfaction Digital Access 0.68 0.001 (p<0.05)
Student Satisfaction Teacher Preparedness 0.52 0.003 (p<0.05)

Strong correlation (r = 0.68) between the variables of student satisfaction and digital access, meaning that the availability
and reliability of digital infrastructure seem to play a substantial role in shaping learning outcomes. This certainly
indicates the importance of investment in digital resources for improving the educational experience of students.
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Moreover, a moderate correlation (r = 0.52) between student satisfaction and teacher preparedness reveals that well-
trained teachers positively shape students' learning experiences. This finding underlines the critical role of teacher training
in ensuring effective curriculum delivery and fostering student engagement. Both digital access and teacher preparedness
are key factors that directly contribute to overall student satisfaction and academic success.

4.6. Chi-Square Test: Influence of Teacher Training on Perceived Readiness
A chi-square test was conducted to examine the relationship between teacher training and their confidence in
implementing NEP 2020.

Table 6: Chi-Square Results

X i
Factor Value df p-value
Teacher Training & Readiness 1245 | 2 0.002 (p<0.05)

The p-value is 0.002, and it is highly significant, showing that teachers trained are much more confident in implementing
NEP 2020 as compared to untrained teachers. The statistical finding further confirms the significance of the training
programs towards the improvement of preparedness and confidence of the teachers in implementing the revised
curriculum. The above deliberations reinforce the need for strategic and sustained programs of professional development
that will leave no stone unturned in fully equipping teachers with knowledge, skills, and competencies imperative to
execute policy directions effectively towards better teaching and learning outcomes, plus improved student experiences.
Students appreciated multidisciplinary education and vocational training; hence, they accorded strong preferences for the
reforms. Digital access remains a major challenge, more so among the rural students. Only 52% of students have access
to a stable internet connection. The teachers are only moderately prepared to implement NEP 2020, with 27% still not
trained, an indication that there is need for more forceful teacher development. Further, there is a digital divide between
the urban and rural students as those in regions with less connectivity face a myriad of challenges. The major limitations
identified by experts in education, which will prevent the policy from realizing its full potential, include funding
constraints, teacher training gaps, and infrastructure limitations. Statistical tests confirm teacher training and digital access
to be major determinants for students' satisfaction with NEP 2020.

5. Key Findings

Based on the statistical analysis and qualitative insights, the following key findings come out: First, students are strongly
optimistic about NEP 2020, particularly in its multidisciplinary approach (80%) and focus on vocational education (75%).
However, digital accessibility is a big issue, especially for rural students, with just 52% having reliable internet access,
showing a big resource gap for equitable learning. Second, teachers are moderately prepared for NEP 2020; 45% of them
feel confident, 27% do not have the required training, and 20% face barriers in adapting to digital teaching; hence, there
is a need for comprehensive professional development programs. Third, as brought out by the expert analysis, the critical
challenges include inadequate funding at 65%, infrastructure limitations at 60%, and bureaucratic resistance at 50%,
which are substantially hindering the implementation of the policy at institutional levels. Moreover, strong correlations
of student satisfaction with institutional infrastructure (r = 0.68, p < 0.05) assure that better digital resources and teacher
training are directly associated with better learning outcomes. Lastly, chi-square tests indicate that teachers who have
formal training feel much more prepared to implement NEP 2020 (p = 0.002), which further underlines the need for
focused pedagogical upskilling to ensure effective policy implementation. These results show both the promise of NEP
2020 and its challenges, by implication, to call for further investment in the necessary infrastructure and professional
development to realize the full effect.

6. Discussion

These research findings bring out the different stakeholders' perceptions with regard to the implementation of NEP 2020,
its strengths, and the challenges that are going to hamper the full realization of its goals. On one side, the policy has been
well received with regard to curriculum flexibility, vocational education, and digital learning initiatives; on the other,
infrastructural gaps, teacher preparedness, and funding constraints remain a matter of concern.

6.1. Student Voices: Engaging with NEP 2020 Reforms

In general, the results are in appreciation of the multi-disciplinary approach and vocational integration; 80% of students
are satisfied with flexible subject choices. This resonates with international trends in competence-based education and
training, which provide for diversification of skills and interdisciplinary learning. Digital learning remains a sore point,
however, with 40% of students either neutral or dissatisfied because of poor internet connectivity, lack of devices, and
erratic digital training. Among the important observations is the rural-urban digital divide, where students in urban areas
have much better access to online resources than those in rural areas: 85% vs. 52%. This inequality in access denies
learners equal learning opportunities, prompting more investment in digital infrastructure for the less privileged.
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6.2. Teacher Readiness and Pedagogical Challenges

While teachers are central to the implementation of NEP 2020, survey results reveal concerns about preparedness: only
45% feel highly confident in their ability to execute the new curriculum, while 27% report insufficient pedagogical
training. A chi-square test (p = 0.002) revealed a significant relationship between teacher training and confidence levels,
hence a clear call for structured capacity-building programs. Moreover, digital competency is still a challenge; whereas
50% of teachers have expressed confidence in digital teaching, 20% still do not. That would entail faculty development
programs across the country, following the global models of Singapore, with a continuous upskilling framework for
technology-driven teaching.

6.3. Expert Views: Implementation Challenges and Policy Gaps

All education experts agree that NEP 2020 has the potential to change the face of the education system in India, though
they also pointed out serious policy execution challenges. This Report identifies three major concerns: Constraints of
Funding: recommends an increase in spending on education to 6% of GDP; however, India's current allocation remains
at 2.9%, constraining essential infrastructure development and teacher training programs. Another major concern is
Institutional Resistance: inefficiencies in bureaucracies and inflexible administrative structures hamper effective policy
adoption both at the state and institutional levels. The third most critical problem is the Limited Industry-Academia
Collaboration, since vocational education effectiveness is greatly dependent on good industry partnerships, but only 30%
of the institutions have been able to establish collaborations with industry stakeholders. This thus opens up and makes
clear that a gap persists between policy design and ground-level execution, clearly making the issue a need for stronger
monitoring mechanisms, institutional support, and even higher financial commitment in order to fill these gaps of effective
NEP 2020 implementation.

7. Conclusion

National Education Policy 2020 is a landmark reform, serving to eventually modernize India's education system and make
it inclusive, skilled, and globally benchmarked. This research presents empirical evidence from students, teachers, and
experts, highlighting the promise and challenges in its implementation. While multidisciplinary education and vocational
training have been strongly approved, the challenges of the digital divide, teacher training gaps, and financial constraints
are very large. Achieving the full potential of NEP 2020 is, therefore, uncertain without strong infrastructure development,
continuous faculty training, and increased budgetary allocations.

8.  Policy Implications and Recommendations

Based on the findings, a number of strategic policy recommendations arise to address the challenges identified. Firstly,
the extension of digital infrastructure into rural areas through public-private partnerships and government initiatives will
provide equal access to the Internet and reduce the existing digital divide. Second, teacher training programs need to be
made much stronger with pedagogical innovation, digital competencies, and interdisciplinary teaching methods at the
forefront, so that teachers are better equipped to implement NEP 2020. Further, NEP 2020 implementation needs
augmented funding, ensuring that allocations are in line with the 6% of GDP target for education in the budget to support
required infrastructure and teacher development. Moreover, the promotion of industry-academia collaboration will
remarkably improve the effectiveness of vocational education and increase the employability of students by aligning
curricula with industry demands. Lastly, monitoring frameworks should be established to track policy implementation at
the institutional level, allowing for timely adjustments and ensuring smooth execution. These recommendations would
lead to a more inclusive, effective, and sustainable education system, in line with the vision of NEP 2020. Addressing
these critical barriers, India would then move toward an equitable, skill-based, and globally competitive education system
that ensures NEP 2020 fulfills its transformative vision.
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